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Abstract

This research was aimed at investigating the challenges of teaching English as a Foreign Language (EFL) in
primary schools of the Oromiya National Regional State of Ethiopia. The study embraced four zones of the
Regional State: Jimma, South West Showa, llu Abba Bor and Eastern Wollega. The participants of the study
were teachers teaching English to the primary schools and their students. In order to collect data for the study,
the researchers used questionnaire, focus group discussion and classroom observation. Comprehensive sampling
was used to take the EFL teacher informants. Students who were involved in the FGD were taken purposively.
In order to select the sample schools, the researchers used convenient sampling techniques. Mixed approach was
used to analyse the data. Data from teachers’ questionnaire was analysed quantitatively. Those from FGD and
classroom observation were qualitatively analysed. The research revealed that teachers who were made to teach
English at the lower primary classes where self-contained teaching policy is in use were not qualified as EFL

teachers.

* Corresponding author.
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This has become the cause of frustration and demotivation in the teachers’ work. According to the research the
main challenges of teaching EFL in the primary schools were teachers’ lack of awareness about interactive
teaching methods, lack of awareness about their roles in class as EFL teachers , lack of access to up-to-date
information and materials on EFL teaching, the difficulty(burden) of self -contained class, shortage of
refreshing trainings and workshop on English language teaching/methodologies, shortage of trainings on active
learning/interactive language teaching strategies& student centred teaching approaches, large class(more than
85 in aclass), absence of suitable conditions to implement student- centred approach, and the difficulty of the
new textbook in use for both the teachers and the students. The research concluded that the EFL teachers were
challenged with the gap of knowledge and skills they hawe in teaching EFL in relation to teaching
methodologies. On the basis of the findings and the conclusions made, the researchers have forwarded the

recommendations thought to be advisable to address the conditions.

Keywords: Challenges; EFL; self- contained; interactive teaching; awareness; student-centred.

1.Introduction

English language is the major medium of instruction and communication through which innovations, ideas,
views, and opinions are transmitted from one person to another, institution to institution, and country to country
[5,13,14,18]. This makes the knowledge of the language vital for people who are in the academic world and the
world of work. EFL is a venue to access contemporary information at a global arena. Students in Ethiopia learn
English as a foreign language for various purposes. One among their purposes is that EFL is a compulsory
subject starting from the lower primary grade. The other reason is that EFL is the medium of instruction in
secondary schools and in universities. In addition, students need to learn English as it is an international
language and they think that the language is indispensable for their success in their carrier and at a global level
and to widen their opportunities of getting jobs. They also learn EFL to succeed in passing classroom and
national examination. In order for the students to succeed in achieving their ambitions in this regard, the EFL
teachers are responsible to help their students by teaching them to overcome the existing challenges in the
classrooms. The EFL teachers can do this by creating a conducive classroom environment whereby the students
EFL learning can be realistic. English language teachers can succeed in this by making their EFL students feel
that they are equally and positively valued and accepted and that the activities they do and the efforts they make
in their learning process are recognized. One of the ways of doing this is through the proper implementation of
the interactive student- centred approach in which the learning of EFL is related to the real life language use. In
Ethiopian primary schools, the medium of instruction is the students’ mother tongue [9]. According to the
Ethiopian Education and training policy “cognizant of the pedagogical advantage of the child in learning in
mother tongue and the rights of nationalities to promote the use of the languages, primary education will be
given in nationality language” [9],[10] . Even though mother tongue is the medium of instruction, English as a
foreign language (EFL) is taught as a compulsory subject starting from grade one onwards. Strengthening this

thought, the policy states that English will be taught as a subject starting from grade one [10].

At the lower primary schools (grade 1 to 4), all subjects are taught by one teacher. This is called self -contained

classroom and is managed by a single teacher. The teacher is supposed to teach the whole subjects, including
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English, for four consecutive years. Despite their deficiencies of in English language, the teachers in the lower
primary school are responsible to teach EFL with the other subjects given in the learners’ L1. From grade 5 to 8
also all academic subject are taught in nationality language. What makes this 2" cycle different from the 1%
level is that academic subjects are taught by different teachers who are trained in specific fields. For instance,
English language is taught by teachers who are trained as EFL professionals. Teachers in this specific cycle are
supposed to teach their students by using the students’ centred approach. Scholars state that the language
teaching approach in which students are the centre of the learning process makes the teaching interactive and the
class will enable teachers to develop learner autonomy. In relation to this, [19] reveals that the recent interest
shown in learner-centredness in language teaching, apparent in concepts such as learner autonomy, self-directed
learning, or syllabus negotiation, revolves around a redefinition of the role students can play in their learning of
a language. This implies that interactive approach shifts the responsibility from teacher to students. Students
learn to be self-reliant, autonomous and accountable for their own learning. In other words, the role played by

students is more than the role of the EFL teacher in the student centred classroom.

Other scholars like [20,21] also pointed out that interactive class in which students are the centre of the learning
process student groups together educational philosophies which emphasize the individual needs of learners, the
role of individual experience, and the need to develop awareness, self-reflection, critical thinking, learner
strategies, and other qualities and skills that are believed to be important for the learners to develop in the
process of learning. In spite of its roles in developing autonomous learners, some researchers indicate that
equipping the students with the necessary skills of involving in interactive/ student-centred class needs training

as it may be difficult for them if they are not aware of it.

Accordingto [11,19], it is vital to equip students with an additional task of developing their’ awareness which is
designed to help them deepen their understanding of language learning and develop their ability to play an
active and self-directive role in their language study. In a similar token scholars like [22,12,2] reveal that
learner training programmers help facilitate learning, especially for the 'self-directed' language learner. Learner
training is the process of helping students to have thorough knowledge of the nature of language learning and to
obtain the understanding and skills which are indispensable for the learners’ need in order to pursue their
learning goals in an informed and self- directive manner. Researchers emphasize the importance of interactive
or student- centred classroom explaining that it is a remedy for overcoming the challenges of teaching EFL in
contexts where English language is not a medium of instruction. They pinpoint that this approach encourages
even the disinterested and inactive students to take part in the learning process. [27], for instance, claims that
training students on learning in student centred classroom would benefit even the 'lazy' students, who might feel
that they are doomed to failure in language learning due to their own laziness in the programme, by increasing
their self-confidence and self-esteem of participating in class activities. Still it has been indicated that the
utilization of communicative approach on the basis of student centred classroom helps teachers to overcome the
challenges of teaching English as a foreign language in mother tongue medium of instruction context.
Researchers contend that student centred classroom encourages EFL teachers to build up students’ background
knowledge and culture that their students bring to the classroom [31]. The schemata brought to class by students
will be a resource to be utilized in EFL teaching in the situation where learners are the centre of the teaching-

learning process.
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The interactive approach which plays a fundamental role in students’ success in EFL classrooms and it makes
them aware that their EFL learning will be better when students are made to know their own goals. Therefore,
interactive approach for language curriculum development shifts from what should be done in a course of study
to what is specifically done by language teachers in their classes, through negotiation between teachers and
learners inthe planning, implementation and evaluation of language courses [7]. Reference [1] depicts that there
are several approaches to EFL teaching/learning that are stated to be 'learner-centred'. However, this scholar
gives emphasis to the three related to syllabus design, classroom activities and the idea of who decides what and
how to learn. He indicated the classroom procedures employed by learner-centred approach as a 'healthy
classroom'. According to Littlejohn, 'healthy classroom' is "... the classroom in which learners are active and
where teacher-talking time (TTT) is reduced to a minimum. Thus, teachers spend considerable amounts of time
devising tasks that require learners to work in groups, to do role plays, to fill in charts or grids, to give their
personal opinions, and generally to engage in more oral work. These tasks have been devised particularly in
relation to communicative approaches, since it is now believed that EFL teachers should provide activities that

require learners to use the language for particular purpose [1].

2. Materials and Method

2.1. Statement of the Problem

Teaching EFL in schools ingeneral and in primary schools in particular is vital for students’ academic success
in a wider spectrum. However, teachers in primary schools are often heard of complaining about the challenges
of EFL teaching and explaining their hatred for the language. In addition, some self-contained (SC) class
teachers ask their friends to teach English language on their behalf as they lack confidence about themselves.
Besides, SC teachers use students’ local language to teach English instead of encouraging learners to use
English by making themselves a role model to them. In addition, English language teaches use the traditional
teacher centred approaches where the teacher is a dominant figure in the teaching-learning process. The reason
for the happening of this needs to be investigated. Furthermore, according to the way the teachers act in their
classroom performance, one can question whether the teachers’ attitude on their students and their teaching

career is positive or negative.

The perception the teachers have about their own roles in the class and the attitude they have towards their
students can also affect their performance. According to [28,32] the attitude possessed by the teachers about
their students and their teaching has the power of affecting their classroom performance negatively or positively.
Teachers who have warmth, empathy, sensitivity, enthusiasm, and humor regarding their profession can make
themselves effective and successful teachers. Making the EFL classroom a conducive environment for the
teaching-learning process is vital for the success of students. This requires the presence of teachers who are
competent and who know the subject matter and the methodology to be utilized. In addition the EFL teachers’
ability of teaching through the utilization of interactive language teaching/learning techniques in general and
student centred approach in particular is mandatory. In classes where the EFL teachers are capable of
implementing the teaching strategies which help the students to have active role in the learning process, the

students’ EFL skills will progress. Inrelation to this, it has been emphasized that teachers are expected to stress
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on the communicative use of English by using English themselves in the classroom at the appropriate level of
difficulty for their students. However, the current situation in the setting shows that even after learning EFL for
more than ten years, starting form grade one, the EFL skills and abilities which the students possess is quite
deplorable. In order to identify the root causes of these problems and to investigate the factors challenging the
teaching of EFL in primary schools, conducting this study was found to be indispensable. To this end, the

research addressed the following questions:

2.2. Objectives of the Research

The general objective of the study was to investigate the main challenges of teaching EFL in primary schools of

the Oromiya National Regional State of Ethiopia. Specifically, the study intended:

e toidentify the teachers’ awareness about their roles and their practices in the EFL classes,
o to find out the root causes of the challenges of teaching EFL.

e to identify the extent to which the teachers are aware of the interactive teaching approach,

o to identify the dominant methods of EFL teaching employed by the teachers in their classes.

2.3. Research Questions

The study tried to address the following questions.

e What are the main challenges of teaching EFL in contexts where students’ vernacular is the medium
of instruction?

e How do the EFL teachers perceive their roles and the methodologies to be employed in their
classroom?

e To what extent are the teachers aware of the interactive approach to teaching?

e  What are the main EFL teaching methods used by the teachers?

2.4. Significance of the Study

This research s significant inthat it would give awareness about the challenges of teaching EFL in classrooms
where English is not the medium of instruction. The would also help to identify the root causes of the problems
so as to make endeavour to indicate what would be advisable to done to overcome them. In addition, the study
is expected to inform the EFL teachers in the primary schools the ways which could help them to scale up their
classroom performance through the application of language teaching approaches which foster learner autonomy.
The study would also give insights on what the EFL teaching looked like in the present day Ethiopian primary
school classrooms. It would enable the EFL teachers to clearly define their roles in the EFL classrooms.
Furthermore, the research would give awareness to responsible bodies regarding the vitality of updating EFL
teachers’ teaching skills and their knowledge of the useful language teaching methodologies in the era. It could

also be used as a springboard for those who need to carry out investigations in a related area.
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2.5. Limitations of the Study

The main limitation of the study was problems of getting the informants for FGD and classroom observations at
the researchers’ conveniences. This required the researcher to repeatedly go the schools to arrange schedules for
this purpose. The main cause of this was the fact that the teachers were busy teaching, giving exams and

involving in co-curricular activities.

3. Literature Review

In contexts like Ethiopia, where English language is taught as a foreign language, students do not have much
exposure to the language outside of the classroom. In most cases, the students get introduced to the language in
general when they join primary schools. As a result, teaching English to primary schools and Learning it has a
variety of challenges [3]. In learning English as a foreign language, primary school students, whatever level they
are at, face different challenges. In the first place, the students have to deal with a new language which is alien
to them in a new situation. English as a new language may be perplexing to the students and they learn it in a
new environment. These students are gradually getting used to being in a classroom rather than being at home
with their parents or family [5]. The other challenge which the EFL learners face is that they should make sense
of the new language and try to produce it in a very good way [6]. This necessitates numerous complicated
processes intheir minds as they struggle to choose the correct way to say something. The EFL students are also
challenged with mastering the skills of reading and writing in English. Since the language is new to them and
they find it in school for the first time in most cases, learning and practicing reading and writing skills is
daunting for the learners [17]. In order to be able to help students succeed in learning EFL and to find the ways
of overcoming the challenges, it of paramount importance for the EFL teachers to understand the challenges the
students are facing. Identifying the challenges students encounter in learning English makes the teacher to
prepare him/herself for the challenges which may be faced in the process of teaching the language. There are
differences between teaching first language and second/foreign language to students. This can be a challenge for
teachers who have been teaching first language or in contexts where fist language is used as a medium
instruction. Regarding the demarcation between the teaching of first language and second language (L2),
researchers indicate that is learnt in much the same way as first language if it is learnt in the similar natural
context or conditions. The clear demarcation is that children use the subconscious rules which they have used
for the first language on the second language [23,33,29] Children are often challenged in second/foreign
language learning when they wrongly use an L1 rule to L2 learning. This usually affects the teaching and
learning of English in primary schools’ EFL classrooms. Teaching/learning English as a foreign language in
classroom is quite distinctive from learning first language or mother tongue in different ways. According to

[21,31], learning/teaching EFL is different from learning mother tongue in the following ways.

e When children learn their mother tongue, they often hear it around them all the time because of their
adequate exposure to the linguistic input in the environment. In the process of learning an EFL, the students
hear it only for a few hours a week during their English class or when it is used as a medium of instruction
to teach other academic subjects. EFL is not often heard by the students out of the classroom. In other
words, EFL is confined to the classroom context and the exposure which students get outside of the
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classroom in real life situation is very limited.

e Students learn their mother tongue naturally in contact with their friends, family and other adults. The
students have the opportunity of freely communicating with each other and speak the language when they
want to say something. They learn English as a foreign language in a distinctive way in the classroom. The
opportunity of the students to use the language when they wish to say something is very limited. The
students use English only when their teacher asks them a question.

e The other difference between the process of learning/teaching mother tongue and the EFL is that the
students’ chance of using English is limited because of the presence of alarge number of students in a class.
In large class, the teacher may not be able to reach all students to help them practice speaking English. In
such situations, it is the teacher who often takes most of the talking time.

¢ In the process of learning their mother tongue, students are not taught the grammatical structure. They pick
itunconsciously. In learning EFL in classroom; however, the teacher teaches the students grammatical rules
of English.

e Students learn their mother tongue mostly by listening and speaking it and they utilize it in the informal
contexts. When they learn EFL in the classroom context, the students start reading and writing and learning
it formally. The process followed in learning mother tongue usually leads students to fluency of speaking

the language.

Lack of awareness and adequate knowledge about the presence of discrepancy between the teaching of first
language and foreign language can challenge EFL teachers in their classroom performance. Thus, they are
obliged to prefer to utilize the students’ fist language while teaching English. Teachers who are experienced in
teaching mother tongue usually think that translating English lessons to first language would hasten students’
understanding of the content taught. This idea often comes from the EFL teachers’ lack of confidence to fully

rely on English.

Scholars indicate that using students’ mother tongue (L1) in English class does more harm than good. In
particular using first language translation every time in teaching English language deters students’ efforts of
using English in the class. Concerning this, [22,26] emphasizes the fact that it is very tempting to use the
students’ mother tongue in the classroom, especially if the EFL teacher is not confident in using English
him/herself. According to this scholar, if a teacher uses the students’ mother tongue in English class, the
students understand what the teacher is saying and it is easy for the teacher to explain new English words and

language to the students.

Teachers should resist the temptation of using L1 in the EFL class. If a teacher uses the students’ mother tongue,
the teacher is not helping the students to learn English. EFL teachers have to use the students’ mother tongue
only when it is indispensable, for instance, when the teacher is giving instructions or explanations that the
students would otherwise fail to understand. EFL teachers should be strict in using English alone in teaching

new English items.

Research in Language teaching and learning indicates that using English in language class allows students to

hear more Englishand so learn useful everyday phrases beyond the textbook. This gives them the opportunity of
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access and exposure to English language and helps them to dewvelop their skills of using the language. In
addition, using English in class provides an English language environment for the students to use in. In other
words, it becomes the source of the linguistic input for the students. Besides to this, using English reveals to the
students that English is used to communicate for variety of purposes. This encourages the students to make
efforts to use English themselves. When the EFL teachers use Englishto in their classroom, the students will be
enthused to use the language as their teacher does. In such a way students will be accustomed to thinking in

English and not thinking first in their mother tongue and then translating into English.

In the EFL classroom, students mother tongue can be used one to give difficult instruction, to explain difficult
new words to the students when they fail to understand it in English, to explain a complicated background point
to a story the teacher is telling the students (for example, “ The old lady has been living on her own for a long
time because her husband is dead and her son is away in the army.”), and to elaborate something which the

students meet in their textbook that is not familiar to them [26].

In addition to lack of knowledge about the difference between the teaching of L1 and foreign language, English

teachers classroom performance can be influenced by variety of factors.

EFL teachers have a vital role to play in helping their students develop good command of English. In the first
place they are supposed to make their classroom a conducive learning environment for their students. This may
be possible provided that the teachers possess the necessary knowledge, skills and competence related to the
subject matter they teach; English in our case. EFL teachers’ competence of teaching, in particular, plays a
fundamental role to help them overcome the challenges which they encounter in the process of teaching English

to primary school students.

EFL teachers teaching competence help them to identify what an effective EFL class should look like and what
an effective EFL teacher does. According to [30] teachers’ competence is considered as a foundation for
teachers to be effective in their career. These scholars emphasize that an EFL teacher who is effective and
competent is expected have the necessary knowledge for teaching. It has also been revealed that EFL teachers’
competence and effectiveness in teaching their students is dependent on theories of education and practical

classroom situations.

Teaching competence comprises of the knowledge, skills, beliefs, experiences or abilities of teaching the subject

matter which the teacher has and is able to utilize in the teaching learning process [24].

On the basis of this thought, it is possible to say that EFL teachers’ competence is the teachers’ ability to teach

his/her lesson in such a way that he can help the students develop the necessary linguistic competence.

The sources of teaching competence for EFL teachers are their understanding of educational theories of teaching
and learning, courses they learn in teachers’ training colleges or universities, experience from teaching career
during their actual work, and workshop, training or innovations [19]. In order to develop professionally, EFL

teachers need to have access to these according to [19].
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Scholars indicate that teachers experience and their classroom practice in general can directly or indirectly
affect the quality of education. According to [4], for instance, quality of education can be affected by the roles
played by teacher in three ways. These are the teacher as a person, the teachers as curriculum planner, and the

teacher as instructor of a course.

The role of a teacher as a person is developing, changing and improving his experience in his/her walks of life.
Furthermore, the role of a teacher is immense in the world of students as the students have closer contact with
him/her on a daily basis [4]. It is possible to infer form this that the role played by teachers to affect the

academic development of their students is of paramount importance.

When the role of ateacher as a curriculum planner is considered, according to [1,4], he/ she is accountable for
dewveloping his/her own curriculum. The content of the curriculum he/she develops and the coverage of the
lessons/topics incorporated to be taught can directly affect the quality of education. According to [4], even if the
teacher is not supposed to develop curriculum directly, the way he/she understands and implements the
curriculum in the classroom can influence the quality of education. Reference [4] emphasizes that the planning
and decision making role of the teacher in changing the curriculum from what was aimed by the developers or
designers into what is actually put to practice in the classroom can affect the teaching learning process as a
whole. [4] further elaborates that the other way in which the role of a classroom teacher can affect the quality of
education is through his/her classroom instruction. Ateacher’s classroom instruction has to do with his actual
classroom performances, his teaching methods, the efforts he/she makes to make the students the centre of the
teaching- learning process, the strategies he/she employs to encourage students’ involvement, the types of
interactive activities he designs and uses to develop his/her students of using the language for function and etc.
According to [4], classroom instruction can be done in various ways such as such as lecturing, demonstration,

dramatization, debate, public speech, group or pair discussion, role-play interview, questioning, etc.

According to [4], EFL teachers can influence the quality of education positively or negatively. As has already
been indicated, the teachers’ influence on the quality of education can be observed in three different roles they
play. These are teacher as a person, as curriculum planner, and as instructor. If ateacher is ineffective in any of
these three domains, the quality of education will be negatively affected, whereas if the teacher is effective or
stronger in these three roles, the quality of education will be better. [19], on the other hand, state that teachers
need to have positive attitude, knowledge, and skills which are vital for the success of the teaching profession in
order for effective teaching to be achieved. These scholars divide the three domains: attitude, knowledge and
skills (AKS) into five main areas of competence for teachers to be effective in the teaching. These are attitude
that fosters learning and genuine human relationships, knowledge of the subject matter to be taught, theoretical
knowledge about learning and human behavior, personal practical knowledge, and skills of teaching that

promote student learning.

In order to be successful in their teaching EFL teaches need to have a positive attitude towards their teaching
and have good rapport with their students. EFL teachers need to possess warmth, empathy, sensitivity,
enthusiasm, and humor in order to be effective teachers. The attitude which an individual possesses has the

power of affecting the way he/she acts negatively or positively. This on the other hand can affect the way s/he
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acts in his/her performances [19]. According to these scholars attitude which affect a teachers teaching
behaviour can be divided into four types. These are the teacher’s attitude towards himself /herself, the teacher’s
attitude towards his/her students, the teacher’s attitude towards his/her co-workers and students’ parents, the
teacher’s attitude towards the EFL and its teaching, the EFL teacher’s level of knowledge of the subject matter
to be taught, the EFL teachers knowledge of learning theory and human behaviour, and English teacher’s

practical and personal knowledge [28,3,4,34].
4. Methodology

In order to study the challenges of teaching EFL in primary schools of the Oromiya National Regional state of

Ethiopia, the researchers utilized descriptive survey design.
4.1. Sample size and Sampling Techniques

In order to select sample schools from the four zones, the researchers employed convenient sampling technique.
As the primary schools inthe country as a whole were sparsely distributed and far from each other in most cases
in different areas, the researchers took schools which were convenient to be reached. The primary schools in the
sample districts of the zones were taken on the basis of their proximity and their accessibility to transportation
services. Using this technique, the investigators took three 2™ cycle primary schools and three 1% cycle schools
in the zones. In other words, the researchers took three 1% cycle and three 2" cycle primary schools.
Accordingly, the total number of schools which took part in the study from each zone was 6. This shows that
the total number of sample schools which took part in the study from the 4 zones was 24. To take sample
teacher informants from first cycle primary schools (grade 1- 4 ), the investigators used comprehensive
sampling technique. This is because 1* cycle primary schools were the levels at which self- contained teaching
approach had been employed. All academic subjects at this cycle were taught by a single teacher. The
researchers took grade only 4 for the purpose of the study. In self-contained class, a single teacher handles the
whole subjects including EFL. In the first cycle primary schools under consideration, the number of sections of
grade 4 at a school was 10 in the morning and afternoon shifts (grade 4 A- 4E in the morning shift and grade 4
A - 4 E in the afternoon shift). Accordingly, the researchers took ten grade 4 teachers from one school. Since the
number of sample 1st cycle schools from each zone was three, the total number was 12 from the four zones. On
the basis of this, the number of teacher-informants who were involved from the 1% cycle primary schools was
120. From the lewels in second cycle primary schools (grade 5-8), the researchers focused on grades 7 and 8.
Among the EFL teachers teaching at this level, the researchers randomly took 40 teachers. From each zone, the
researchers took ten EFL teachers of 2" cycle primary schools at random among the total 15 teachers. On the
whole the total number of teachers who participated in the study was 160, one hundred twenty from 1% cycle

and 40 from 2" cycle.
4.2. Data Collection Tools

In order to gather pertinent data for the research, the investigators employed questionnaire, classroom

observation and focus group discussions
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4.3. Data Analysis

In order to analyze the data, the researchers utilized mixed approach. Quantitative approach was used to analyze
the data collected by using questionnaire. The SPSS software version 16.0 was used for these data. Frequency
and percentage were used for this purpose. Data from focus group discussions and classroom observation were

qualitatively analyzed.

4.4, Ethical considerations

Below are the researcher’s ethical and moral principles and procedures followed in the process of research:

e Prior to beginning the data collection process, the researchers made the participants read a statement of
informed consent and told them that they would participate at will and they could discontinue the process at
any time.

o Clarificationwas given to the participants concerning the purpose of the data intended to be collected, and
clear directionwas given to them on how to provide the required information(howto fill the questionnaire,

time arrangement for FGI and observation)

All data were stored in a secure location and all identifying information was removed so that anonymity and

confidentiality would be guaranteed.

o The participants were informed that the data generated through questionnaire, focus group interview and

observation, were used only for the purpose of the research.

5. Findings

5.1. Findings from the Questionnaire

In the following subsection, the result of the data gathered using questionnaire has been indicated.

As can be understood from table 1, the main challenges which EFL teachers faced in teaching English to
primary school students were the difficulty(burden) of self-contained class, shortage of refreshing trainings and
workshop on English language teaching/methodologies, lack of access to up-to date trainings on active
learning/interactive language teaching strategies& student centred teaching approach, students’ poor background
in English Language learning, large number of students in a class, lack of awareness & suitable conditions to
implement student- centred approach, students’ lack of interest to learn English since they learn all other
subjects their mother tongue ,and problem/lack of experience in using the appropriate EFL teaching
methodologies respectively. These factors respectively accounted for 91.9%, 79.4%, 76.2%, 75%, 67.5%,
61.2%, and 59.4% respectively. Among the factors which challenge the teaching of EFL, the most serious ones
according to the data were teachers’ teaching overload in self-contained class, EFL teachers’ lack of
opportunities to attend refreshing trainings/workshops and lack of access to up to date teaching materials and

methods. The contributions of EFL teachers’ opinion about English language at primary schools and the
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students’ wrong perceptions about the use of EFL is less as compared to the others in challenging the teaching

of English language.

Table 1: Challenges to the Teaching of English Language

No

Item

To what
extent do the
following
factors
challenge the
teaching of
English
language in
your
class/school?

challenges

Large number of
students ina class

Students’ wrong
understanding about
the  importance of
English Language
Lack of awareness &
suitable conditions to
implement student

Lack of access to up-
to date trainings on
active
learning/interactive
language teaching
strategies& student
centred teaching
approach

shortage of refreshing

trainings and
workshop on English
language
teaching/methodology
Students’ poor
background in
English Language
Lack of enough

textbooks for students

Problems of
experience inusing
goodteaching
Students’ lack of
interest to learn
Englishsinceall

subjects are taught in
The difficulty(burden)

of self-contained class

The teachers view
that English language
is not much important

toavery toagreat tosome Notatall not sure total
great extent extent
extent
f % f % f % f % f % f %
108 675 36 225 10 62 6 38 O 0 160 100
85 531 46 288 13 81 15 94 1 0.6

160 100
98 612 38 238 16 100 7 44 1 0.6

160 100
122 762 29 181 7 44 2 12

0 160 100
0
0 160 100
0

127 794 26 162 4 25 2 12 1 0.6

160 100
120 750 27 169 8 50 4 25 1 0.6

160 100
82 512 27 169 21 131 22 138 8 5.0 160 100
95 594 39 244 15 94 9 56 2 1.2

160 100
95 594 33 206 23 144 6 38 3 1.9

160 100
147 919 8 50 4 25 0 O 1 6

160 100
65 406 29 181 33 206 21 131 12 75

160 100

In order to improve their teaching skills and to develop professionally, teachers have to get support. One way of

supporting them is through providing them with up to date information on the teaching of English language.

This up-to-date information can be given to the EFL teachers through continuous trainings and workshops.
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Creating opportunities for EFL teachers to get access to trainings help them to improwve their teaching skills and
to overcome the challenges they face in class [4]. According to the findings of the study, these vital issues are
lacking and the teaching of EFL is under challenges. The findings from the data above imply that the EFL

teachers were not discharging their responsibilities appropriately.

Table 2: The Role of EFL Teachers in English Class

No.

Item EFL teachers’ Roles Very Important Less Not Total

important important Important

f % f % f % f % f
How importantare  Using the whole periodto 120 75 28 175 11 69 1 0.6 160

the following to explain the lessonto my
you in the teaching  students

ffEng"Sf Usingthegiven timeto 142 888 14 88 1 06 3 19 160
anguage* .

teach/give lecture onthe

lesson of the day

Encouraging students to 139 869 15 94 3 19 3 19 160
listento what | teachthem

attentively

Encouraging the students 53 32.11 16 10 55 344 36 225 160
to work together in pairs

or in groups during the

lesson

Giving exercises and 28 175 5 31 51 319 76 475 160
correcting students
notebooks

Encouraging the students 25 156 7 44 49 306 78 488 160
to talk more that their

teacher (take more time of

speaking) &facilitating

the lesson.

creating favourable 2 1.2 17 106 135 844 6 3.8 160
condition for students to

use English Language

during the lesson

%
100

100

100

100

100

100

100

The data in table 2 indicates the roles expected to be played by the EFL teachers to make their classroom an
effective and conducive environment for English language teaching. As can be understood from the data in the
table, most of the respondents indicated that using the given time to lecture on/ teach the lesson of the day,
encouraging students to listen to what the teacher teaches attentively, and explaining the lesson to the students
were the main roles played by the EFL teachers in their class. As indicated in the table 88.8 %, 86.9 %, and 75
% of the respondents revealed the vitality of these roles respectively. The roles indicated by the teachers to be
preferable make the students passive listeners and the teacher becomes the main figure and source of knowledge
from whom the students have to expect everything to be learned. In the process of using the whole period to
explain the lesson of the day, for instance, the students do not have an active role to play except listening to that

the teacher teaches. The finding from this data also showed that activities which were expected to make the
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students the centre of the teaching-learning process were overlooked. EFL teachers can make their classes
interactive by encouraging the students to participate in pair and group work. In such asituation the teacher is
supposedto play the facilitative role in order that the students can get the opportunity of using English language
for real life purpose like communication. In addition, the EFL teachers are expected to create a conducive
situation for the students to use English language during the lesson instead of passively receiving the
information provided by the classroom teacher. The data in the table revealed that the roles of EFL teachers
which were useful for effective teaching of English language such as creating favourable condition for students
to use English Language during the lesson , encouraging the students to take most of the talking time in the
classrooms &facilitating the lesson, giving exercises and correcting students’ notebooks to give feedback, and
encouraging the students to work together in pairs or in groups during the lesson respectively were given the
least attention and were considered as less important and not important for the teachers in their class. From this

it is possible to figure out that the EFL teachers awareness about their roles in the classroom was less.

Table 3: Lewel of EFL teachers’ Awareness about interactive teaching

No. Items Indicators of Always sometimes Very Never at Not Total
awareness rarely all sure
About F % F % F % F % F % F %
interactive
teaching/student
centred
approach

3 How A, Doing 107 669 40 25 10 62 3 19 0 O 160 100

oftendo  exercisesgiven
you ask in the book

your individually

students

to B, Listening to 124 775 31 194 5 31 0 O 0 O 160 100

perform | what you teach

}gf,owmg C, Giving 24 15 7 44 7 44 58 362 64 40 160 100

activities  responsibilities to

during each member of

the the group during

English group work

lesson? D, Copying 100 625 48 30 9 56 2 12 1 06 160 100
notes from the

blackboard and
taking notes by
listening to the
teacher

E, Practicing 11 69 7 44 9 56 75 469 58 362 160 100
dialogue and

acting itout in

pairs

F, Telling them 114 712 29 181 2 12 5 31 10 6.2 160 100
to be quite until

they are sure of

their

understanding
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The data in table 3 indicates that the EFL teachers used lecture method where students were supposed to listen
passively. Among the respondents, 77.5% revealed that the EFL teachers often made their students listen
attentively and carefully to what the teacher taught. According to the modern EFL teaching this method is
traditional and discouraging for the students. Furthermore, the data indicated that more than half of the
respondents, 71.2% , informed their students to be quite until the students were sure of their understanding of
what the teacher had taught. In addition, 66.9% of the respondents indicated that the students were ordered to do
the exercises provided in their textbooks on the individual basis. The other activity in which the teachers were
involving was asking the students to copy notes from the black board and taking notes by listening to what their
teachers said during the lecture. As can be seen from the data, activities which can help to foster the utilization
of student centred —approach in class were disregarded. The table clearly indicated, for instance, that
encouraging students to practice dialogue and to act it out in pairs, and giving responsibilities to each member of
the group during group work were not given much attention. Among the respondents, 75% and 58%
respectively pinpointed that they never used these techniques intheir class. It is possible to understand from this
that the EFL teachers’ awareness about the student - centred approach and its utilization was low. In other
words, the EFL teachers’ lack of awareness about the appropriate teaching techniques to be used in classes is

one of the challenges affecting the teaching of EFL in primary schools.

Table 4: EFL teaching methods employed by teachers in class

No

Item EFL teaching methods Always Sometimes Rarely Never Total

f % f % f % f % f
How oftendouse  Translating into Afan
the following Oromo to helpthe students 129 806 30 188 1 06 O 0 160
when you teach understand the lesson
English to your

students? Explaining grammar rules

and giving grammar 121 756 38 238 1 06 O 0 160
exercises

Reading passages before

students and asking the 138 862 19 119 3 19 O 0 160
students to read aloud in

turns

Explaining the contents of 132 824 28 175 0 O 0 0 160
the lesson in students’
mother tongue

Bringing activities related

to students’ real life 12 75 8 5 47 294 93 581 160
outside the class, telling

them to discuss, practice

and present in group/pair

Giving pair/group
presentation 8 5 15 94 61 381 76 475 160

Telling them a story;
asking themto discuss in 8 5 8 5 24 15 120 75 160
group and to retell

%

100

100

100

100

100

100

100
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As can be understood from the data in table 4, the dominant EFL teaching method employed by the English
language teachers was translation. The teachers translated the content of the lesson to their students’ mother
tongue in the name of helping them to understand the lessonwell. The data obviously revealed that 86.6% of the
informants depended on L1 translation inthe process of teaching EFL to their students. EFL teachers’ complete
reliance on translation to the students’ mother tongue during teaching negatively affects students’” motivation of
practicing and using the target language. On the basis of this fact, [33] states that the use of mother tongue in the
process of teaching English Language should be minimized. Various points were indicated by this scholar as
reasons for this. The first reason s that there are syntactic differences between the target language (English) and
the students’ native language and this may mislead students. This is evident from the fact that the word order in
the construction of English sentences follows the pattern subject-verb-object (SVO). In Afan Oromo, the
language into which the EFL teachers inthe research site translate English lessons to, sentence structure follows
the pattern subject-object-verb (SOV). The other reason specified is that the use of mother tongue can become
habit which is difficult to change later. If it becomes habit when students encounter some difficulty in using
English which is the target language, they will shift to the mother language. As a result, students will be less
exposed to the target language and they lack motivation to train themselves to use English Language. When
teachers prioritize mother tongue translation in teaching English, the students will be deficient in developing
comprehensible input, and this leads the students to less language learning. As a third reason it has been
indicated that translating EFL lessons to students vernacular, most of the time, does not work. This is not only
because of the syntactic differences between the target language and the students’ first language but also the
pragmatic differences between the two languages makes translation nonsense. Translation may be helpful when
its aim is to give instruction and when infrequently used to clarify some words or concepts which are difficult to
make clear in other ways. In addition, it had been found out that loud reading of the passages provided in
students’ textbooks by the teachers to make the students imitate their teachers was another method used by the
teachers. Among the informants of the research, 75.6% pinpointed that in the process of teaching reading skills
to their students, they read texts aloud before students so that the students can also do the same way as the
teacher did. Even though the intention of the teachers in reading aloud and asking the students to stand up in
turns and read aloud like their teachers was to teach reading skills, such activity contradicts the purpose of
teaching reading and the techniques to be employed to develop students reading skills. Scholars indicate that
reading is an individual activity and it should be done silently. They state that asking students to read aloud is
needed when the aim of the reading is to teach pronunciation. Furthermore, in the process of reading
comprehension skills development, reading aloud usually slows down students’ reading speed [37]. The other
EFL teaching method employed by the teachers according to the finding of this study was explanation of
grammar rules and giving grammar exercises to the students. Despite the fact that grammar is important in
English, the main focus of teaching it has to be enabling students to use grammar for communication. Teaching
the students to memorize the rules of grammar without making them aware of its meaning and function in real
life context has no value in developing the students” communicative competence. The information in this table
on the whole depicts that the primary school EFL teachers have some gaps of knowledge in using the
appropriate EFL teaching methods. The other dominant method of teaching EFL used by the teachers was
explanation of grammar rules and giving grammar exercises. Equipping the students with grammar rules alone

cannot guarantee the students’ ability of using EFL for communication. As can be understood from the table,
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75.6% of the respondents indicated that traditional rule oriented teaching of grammar was dominant in EFL
classrooms. The data indicate that EFL teaching methods which could develop students language skills such as
giving pair/group work, bringing activities related to students’ real life outside the class, encouraging students to
discuss, practice and present activities in group/pair, telling students a story; asking them to discuss in group
and encouraging themto retell were disregarded. The result of the study in the table revealed that only 7.5% and

5% respectively of the respondents used these methods to teach EFL to their students.

5.2. Results from Focus Group Discussion

5.2.1. EFL Teachers’ FGD Result

It was found out that there were various challenges to the teaching of English language. One of the main
challenges specified by the participants was the fact that they did not have the opportunities of attending
trainings and workshops to refresh their teaching skills and EFL knowledge. This had made the awareness
which they were supposed to have about the modern EFL teaching techniques (e.g. using student-
centred/interactive approach, using communicative language teaching methods, etc.) very low. The other
challenge indicated by the participants of the FGD was shortage of teachers’ guide book for the newly
implemented textbooks. The result indicated that EFL textbooks for students and guide books for the teachers
were not fairly distributed to schools. In addition, the result showed that teachers were not given any induction

workshop before the newly prepared EFL textbooks were implemented.

The result of FGD with first cycle primary schools revealed that the teachers were not qualified to teach English
language. Since a single teacher had to handle all subjects in self-contained class, he/she was made to teach
English as well even though he/she does not have skills and knowledge necessary for it. The study also revealed
that the EFL teachers are less awareness of interactive language teaching. The teachers used explanation of
grammar rules, lecture methods and explaining the meaning of new vocabulary and the lesson to students’ in

the local language as the main methods of teaching.

The result indicated that the teachers had negative attitude towards English and its teachings. The teachers were
not much interested in teaching English because of the little confidence they had. It was also found out that the
teachers had knowledge and skill gap as they were not given supportive trainings and workshops. It was also
indicated that students were not interested in learning English and their poor background was a cause of the

teachers’ demotivation.

The finding revealed that EFL teachers intended to cover the textbook in the given academic term. Since it was
a must for a teacher to completely cover the book, they could not use additional materials to support their
students and to improwve their teaching. The finding of the study from the FGD clearly showed that the teachers

were not well aware of their roles in the classroom and their attitude towards teaching English was not good.

It was indicated that the teachers did not use student-centred approach in their teaching because of the large
number of students in the class and inconvenient classroom conditions like fixed seats. The other challenge
indicated by the participants was the difficulty of the textbook. The EFL teachers revealed that the textbook in
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use was difficult for their students and fro them as well.

Regarding the causes of teachers’ challenges in teaching EFL classes, the teachers also pinpointed that the
trainings given to teachers at teachers training institutions are insufficient. In particular, the attention given to

courses related to the methods of teaching English as a foreign language is very meagre.

In order to improwve the current situations of English a language teaching, the participants of the FGD

emphasized that workshops and short trainings could help the teachers to improwve their teaching skills.

5.2.2 Students’ FGD Results

The intention of the FGD with the students was to identify how they were taught English and what they felt
about learning English as a foreign language. In addition, the discussion was aimed at exploring the activities in
which the students often involved during their English class. It also tried to identify the main problems the
students faced in learning English language. Accordingly, it was found out that teachers explained English
lessons in the students’ mother tongue. It was indicated that the students preferred translation from the start and

it is difficult for them to understand if the teacher used English only.

Regarding the their teachers utilization of student centred teaching approach in the English class, the students
stated that they were not often asked to do in groups and in pairs, rather; the teacher taught them and they
listened to him quietly. As a reason, they students explained that they do not know much English to exchange
ideas with their friends. The students explained that they often discussed in Afan Oromo when their teacher

gave them activities to be discussed in group.

The data revealed that the students could not understand the book and they often could not do the exercised in
the textbooks due to its difficulty. They tried to do some of the exercises only when their teacher explained to

them what they had to do in their mother tongue.

5.3. Results of the Classroom Observation

The classroom observation was conducted to see what was actually happening in the EFL classrooms. It had
been found out that the EFL teachers were the dominant figure in the classroom. They were observed explaining
the lesson of the day without involving the students. The teachers’ were the sole speakers and the students were
passive listeners of the teachers’ long talk. Even though the role of a teacher in a class is expected to be
facilitative, the EFL teachers observed did not seem to be aware of this. Furthermore, the students were not
given the opportunity to reflect on the lesson of the day. Under normal circumstance where communicative or
student-centred approach is implemented, EFL teachers are supposed to communicate the objective of their
lessonto their students at the beginning of the lessonto raise the students” expectation and to show them what is
expected of them at the end of the class. However, the teachers’ actual classroom performance depicted that no
effort was made to make the objectives of the lesson known to the students. The teachers made no efforts to
check the students’ understanding of the lesson taught. The EFL teachers’ use of English to present the lesson
was sporadic and the use of students’ mother tongue was dominant in the name of helping the students to
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understand well. The result also revealed that teaching methods which could make students the centre of the
teaching-learning process was not employed by the teachers. The teachers were not organizing students into
group or pair. Interactive teaching methods like group discussion, pair work, presentations, role play, acting out
dialogue, etc. were not used. The teachers oftenwrote grammar notes to be copied down by the students without
making sure that the students can use the grammar for communication. It was also found out that the EFL

teachers could not make themselves role models to their students by using English as much as possible.

6. Discussions

Issues related to the problems of the teaching of English language in primary schools of Ethiopia are rife.
Teachers are often heard of complaining about teaching English and revealing their detest to it in various ways.
Surprisingly, experience indicated that some self-contained class teachers have reached the extent of asking
(begging) their friends whom they think are better than them to teach English to their students on their behalf by
leaving the class during the schedule of English language. Such problems and other related issues have become
the subject of argument between teachers and school principals as most teachers usually refuse to teach English.
Parents and community at large are also expressing their discontent about the level of their children’s English
language at all levels. Addressing this issue is thought to be good as it at least exposes the root causes of the

challenges observed with regard to the teaching of EFL in primary schools.

The study indicated that there are various factors which challenged the teaching of English language to primary
school students. Among the challenges were the teachers’ lack of qualification to teach English. The teachers
who were teaching English in first cycle primary schools (Grade 1-4), in particular, were not qualified English
teaches. Since English is one of the subjects taught in self-contained class, the one teacher handling all subjects
is supposedto teach it [9]. A self-contained classroom teacher had to teach English in spite of his/her knowledge
gap. The training given to these teachers while they were in teacher training institutes (TEIs) was deficient. Lack
of sound knowledge about the teaching of English often challenges the teachers intheir classroom performance.
The burden of self-contained class was another problem identified as a challenge. Since a teacher had to be ina
class for the whole teaching time (4-6 hours in one shift), he/ she lacks time to focus on English as a single
subject to prepare well for it. Because of the burden of teaching six different subjects in a day without leaving a
class, the self-contained class teacher did not have time to prepare good English tasks to make their classes
interactive. The other challenge was lack of access to up-to-date trainings on active learning/interactive

language teaching strategies& student centred teaching approach.

The teachers had to teach the subject without being given any guidance or supportive training. They lack the
necessary methodological and skills knowledge, but are made to handle the class in spite of everything. Large
class (more than 80 in most cases) was another challenge of teaching English in the context under investigation
Teachers had to manage classes of more than 80 students, which is quite hectic. The other challenge was the
teachers’ problem/lack of experience in using the appropriate EFL teaching methodologies. Lack of confidence
to teach had affected the teachers’ interest to teach. This had made the teachers ignorant of their roles in the
class. In addition, lack of knowledge, experience and skills of teaching English has made the teachers develop a

negative attitude towards themselves, their students and the subject they were teaching, English. [19] & [9] state
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that in order to be successful in their teaching, EFL teaches need to have a positive attitude towards their
teaching and have good rapport with their students. They need to possess warmth, empathy, sensitivity,

enthusiasm, and humor in order to be effective teachers.

The attitude which an individual possesses has the power of affecting the way he/she acts, negatively or
positively. This on the other hand can affect the way s/he acts in his/her performances. The relationship or the
interaction which a person is supposed to have with others is often influenced by his/her attitude [19].
Accordingto scholars like [3,8,28,35,36,4] the attitude which teachers have towards themselves, their students,
their colleagues and students’ parents, the subject matter they teach affect their success in executing their
teaching career effectively. | addition, studies indicate that experience and knowledge which teachers have
about a subject, the theoretical knowledge which teachers possess about learning and human behaviour, their
own personal and practical knowledge have the role to play in making their classroom performance successful
orindeterringit[7,14,34,1,19]. Lack of adequate English textbooks for students& guide for teachers was also a

challenge hampering the proper teaching English language to primary school students.

The EFL teachers had got the wrong perceptions about their roles in the classrooms. Because of this, they failed
to lead their students on the right track of learning. The classrooms were completely dominated by the teachers
and the students had a passive role. Real language teaching has to make students the centre of the process.
Scholars indicate that more of the talking time should be taken by students, and teachers have to play the role of
facilitation [12,13,14,15,24].

The teachers were not aware of teaching methods which make students active participants in the classroom.
They fully relied on lecture and used translation to L1 as the main teaching method. The finding revealed that
more than 87% of the EGL teachers in the schools used translation to L1 when they taught English. To make
students successful language learners, teachers are expected to design tasks which can involve the students into
real life activities [16,17,18,19].

English language is a classroom limited subject in Ethiopia in most cases. Because of this, students do not have
much exposure to English unless they go to class. It was found out that the teaching of English was challenged
by students’ lack of interest for it in Ethiopian primary schools. They lack interest because of poor background

and because of lack of access to it in a wider spectrum.

Concerning the students’ lack of wider opportunity to learn English out of the classroom, [25] states the

following ideas about the Ethiopian students’ English skills:

Students do not possess sufficient English even to understand

what they hear from their teachers or read in their textbooks,

let alone to participate actively through their own speaking

and writing. as a result of the inability of students to function
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through English, the quality of teaching and learning in

schools has been very adversely affected. At best, it means

that mere rote learning often prevails, with no critical and

creative participation of students, and little of even simple

comprehension by them of what they told. And at worst

it means that some — possibly many — students whose English

is not sufficient even for rote-learning spend most of their

class hours copying down notes that the teacher has

written on the black-board, and transforming themin the

process into complete nonsense. In such a situation it is

no longer appropriate to call English a medium of

instruction; rather it has become a medium of obstruction.

In spite of their great importance in increasing students’ English skills, pair/group work, activities related to
students’ real life, role-play, encouraging students to discuss, practice and present activities in group/pair,
telling students a story; asking them to discuss in group and encouraging them to retell, etc., were totally
overlooked.

7. Conclusion and Recommendations

7.1. Conclusion

The study investigated the challenges of teaching English Language in primary schools of the Oromiya National
Regional State of Ethiopia. It particularly focused on four zones of the region: llu Abba Bor, Jimma, South West
Showa, and Eastern Wollega zones. The participants of the study were EFL teachers and students in first cycle
(Grade 1-4) and second cycle (Grade 5-8) primary schools of the four zones. In order to collect data for the
study, the researchers employed questionnaire, focus group discussions and classroom observation. Based on the
findings of the study, the following conclusions were drawn.

It was concluded that there were varieties of factors challenging the teaching of English in primary schools. The
main challenges were caused by the teachers’ lack of adequate knowledge and experience, lack of access to up-

to-date trainings and workshops, lack of qualification to teach English, lack of awareness about interactive
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approaches and other modern language teaching methods, large number of students in a class (more than 85 on
average),teachers’ lack of confidence and interest to teach English, teachers’ lack of knowledge about their
roles inthe EFL classrooms, burden of self-contained classroom, the level of difficulty of the English language
textbooks, unfair distribution of English textbooks and teachers’ guide to different schools, difficulty of the EFL
textbooks to the students and the teachers, absence of induction workshop for teachers when new books are

prepared and implemented, and lack of professional support from the concerned body.

It was evident form the research that teachers infirst cycle primary schools were made to teach English to their
self-contained students without being qualified for it. This has become the cause of disinterest and frustration
among the teachers of lower primary schools. Besides to this, lack of qualification to teach English and their
obligations to teach it in self-contained class with other academic subjects have made the teachers develop

negative attitude towards teaching the subject and towards their students.

The finding of the study also indicated that teachers who were teaching EFL to primary school students were not
aware of their roles inthe teaching process. As aresult, they were the dominant figures and sole speakers while
the students were passive listeners. The teachers made no effort to make their classroom an interactive class

whereby students have active roles.

According to the study the concerned educational stake holders (Regional Educational Bureaus(RBES), Zonal
education offices, districts education offices, etc.) do not offer professional development support and refreshing

trainings which can help the teachers to update themselves in their teaching career.

It was also concluded that lecture and translation of English lessons to students’ L1 were the most frequently
used teaching methods used by the teachers to teach English. The teachers fully depended on mother tongue

translation during the English lesson.

The presence of skills gap, knowledge gap, lack of refreshing trainings, sufficient training/workshop were found

to be the major causes of the challenges.

7.2. Recommendations

On the basis of the conclusions drawn from the study, the researchers forwarded the following

recommendations.

e Suitable condition should be created by the concerned body (the regional education bureau, zonal
education office, the districts etc.) to assign qualified English teachers to teach the language at all
levels of the primary schools.

e The concerned body should support the teachers by offering opportunities of attending refreshing
trainings and workshops which enable them to update their teaching skills and to fill their knowledge
gaps.

e The zonal education offices should work in collaboration with Universities’ and teacher training

College ELICs and give the EFL teachers awareness raising trainings related to EFL teaching methods
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and EFL teachers role in class.

e Schools should work in collaboration with the other stake holders to create conducive classroom
situations where learners’ involvement in interactive tasks will increase.

e The teachers should use strategies which encourage their students to practice using English in the class
by making themselves a role model and by mitigating complete reliance on L1 translation.

e  Curriculum design and textbook preparation should consider the students’ and teachers’ level of
understanding, socio-cultural experience, needs, etc.

e  Textbook introduction workshops/trainings (induction) should be organized and given by the
concerned body to EFL teachers when new books are prepared before their implementation.

o Closer follow up should be made by the RBEs on the fair and balanced distribution of teaching

materials to schools in different zones.
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